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GEOGRAPHY FOR PRIMARY

Considerations for progression across primary

From

To

Vocabulary

Using a limited geographical
vocabulary

Wider range of vocabulary used more
appropriately

Knowledge of
places

Limited knowledge at a local scale

Wider knowledge of places at a range of
scales and of connections between them

Processes Beginning to recognise simple Explaining geographical patterns and

and spatial processes and patterns processes

patterns

Geographical Geographical thinking from concrete Thinking in increasingly more complex and
thinking and first-hand experiences abstract ways

Investigation

Asking simple questions with help

Asking own questions using increasing

and enquiry base of core knowledge

Map skills Using simple drawings, maps and Using increasingly complex techniques and
diagrams to represent geographical a range of formal and informal mapping
information approaches

Fieldwork Guided practical and play-led Increasing confidence to select and use a
exploration in the field range of techniques in the field

Critical Aware of personal feelings and Open to other’s views and opinions and

thinking responses to ‘place’ beginning to understand the difference

between fact and opinion.

Adapted from Gardner, D. (2014)




HOW WILL YOU ORGANISE LEARNING? 23

KS1 Planner focusing on progression in map skills

Pupils coming up from Foundation Stage will have had a wide range of experience in planned outdoor
and play-based activities, and their vocabulary relating to features of the outdoors should provide a

solid base to build on. This vocabulary is an essential part of developing spatial skills, not just in terms of
feature names, but through relational and positional language. It is a vital opportunity at the beginning of
a more formal learning setting to consolidate and extend this essential language and continue to provide
play-based opportunities for informal map-making and exploration. Below are some possible map-related
activities for Years 1and 2.

Year

Focus

Map opportunities

A local scale study of
‘our place’

Hand drawn maps of the school grounds / home area / special
places — auditing map-skills and existing vocabulary.

Introduction to aerial imagery, topographical scale plans of
school and its grounds, 1:2500.

Vocabulary — actively building spatial vocabulary: using
compasses and naming features and their orientation e.g. North,
South, East, West through outdoor learning.

Weather

Recording weather in one or more places in the school grounds
and mapping location(s) on a topographical plan of the grounds.
Mapping weather data on a map of the UK and adding simple
symbols.

Using an atlas to find other places in the UK and looking at
boundaries between the countries of the UK.

World

Globes and atlases: continents and oceans, familiarising through
games and quick activities. North and South Poles, continents
and oceans.

Contrasting non —
European locality

Local scale study of a village and town e.g. in Kenya, revisit
continents.

Atlas — locate continent, country, key features and digital maps
to zoom into local scale study, compare urban and rural ways
of living, avoid single story.

Hot and Cold places

Locate Poles, Polar Regions, Equator. Use a globe to locate

hot and cold places, and ‘zoom'’ in to introduce other local
factors such as altitude — eg Kilimanjaro, a cold summit near the
Equator. Map and describe place examples and link vocabulary
and spatial knowledge to places studied eg Kenya is on

the Equator.

UK
(ongoing from y1)

Mapping the countries of the UK and major features and cities.
Using a blank map to research and map places and features
using an atlas.

Adding information to digital maps, e.g. text and pictures.

RyS. Ordnance
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Year

Focus

Map opportunities

Climate regions and
water cycle

Use world maps and globes to introduce latitude, longitude,
and climate patterns. Locate and map major rivers in the
world and UK. Zoom in to places and features studied eg. a
local river, the Amazon.

Mountains and
volcanoes

Map major mountain ranges and link to work on continents,
identify mountains on each continent and link to latitude
and longitude. Recap Kilimanjaro. Investigate mountains using
Google Earth and Bing imagery. Map using ARC GIS.

European overview

Map countries in Europe and their key characteristics.
Investigate in more depth e.g. The Mediterranean - link to
climate, latitude and mountain ranges, significant volcanoes
such as Mount Etna and why people live so close, pros and
cons of farming close to a volcano.

UK

Investigate major physical features and mountain ranges of
the UK, map and compare to global ranges. Link to patterns
of settlement and major cities and towns and explain why
mountains are more sparsely populated.

Local area fieldwork to investigate patterns of land use
locally.

UK

Local area fieldwork

Online map challenges to help locate and memorise counties
of the UK.

Develop map and compass skills. Create routes to visit using
OS Apps and do a flyover’ before going out in the field. Map
features found and create StoryMaps.

Americas

Revisit continents and investigate North and South America
and their key features. Revisit mountain ranges, climates and
identify major biomes. Link to work on rivers and sources of
fresh water.

Vegetation belts and
biomes

Investigate and map rainforests around the world and
explain why they are where they are. Map imports of
foodstuffs from around the world using e.g. Scribble maps
and their icons. Link to climate and introduce trade.

Time zones

Introduce time zones and link to Digimap for School maps.
Investigate time sones across America. Map major cities
around the world and give their time relative to noon in
Greenwich, UK.




Year | Focus Map opportunities

> Natural Investigate and map natural resources around the world and
resources and discuss impacts of human activity. Link to work on climate, biomes,
Amazon fresh water and major rivers. Map regions of the Amazon and the
countries within it. Focus on the Amazon as a region, zoom into
Manaus, and map impacts of farming on the rainforest.
Energy and

Investigate links between energy use around the world e.g. using fossil
fuels, especially wood, and deforestation and climate change. Map and
investigate alternative energy use. Use NASA Earth'’s visible light map
to discuss energy use around the world.

climate change

Earthquakes ' . . .
q Link to work on mountain formation and map tectonic plates and

major earthquake zones. Investigate and map natural causes of
earthquakes and some human ones e.g. fracking.

Use maps and graphs to investigate local issues and quality of
life through a neighbourhood survey with residents. Link up with
secondary schools as a transition project. Pupils to explain maps
created and outcomes of surveys.

Regional

) Building on previous work, regional comparisons between UK / Europe
comparisons

and North or South America. Using maps to show features and
regional scales of comparison. Use appropriate maps for different
scales of enquiry.

Developing

, Taking a futures perspective and debating whether Antarctica should
Antarctica

be developed or not and how it may already be changing. Mapping
human activity and physical changes on the continent.

Identify and link each topic or area of learning to rich texts, fiction and non-fiction.

See www.digimapforschools.edina.ac.uk www.rgs.org and www.geography.org.uk for
resources and activity ideas

Py&- Ordnance
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GEOGRAPHY FOR PRIMARY

Year | Year 2

Year 3

Locational
knowledge

General
geographical
knowledge,
position and
significance UK
and Global

North and South Poles, Equator, 4 Compass points N, S, E, W
Locational language, name & locate: 7 continents & 5 oceans.
Name, locate, identify: 4 countries and capitals of UK &
surrounding seas.

Latitude, longitude, Equa
zones, 8 Compass point:
on regions, key physical :
features, land use & chan

GA Benchmarking
at ages 7,9,11

Have simple locational knowledge about individual places and
environments, especially in the local area, but also in the UK
and wider world.

Have begun to develop a
knowledge, including kno
and wider world, and so
human features.

Place knowledge

Compare and

Local scale study UK & Non - European country

Regional comparison UK

contrast
Human and Identify seasonal & daily weather patterns (UK & local scales) Describe and understanc
physical Identify hot & cold areas of the world in relation to Equator

Local and Global
scales

& North & South Poles

Types of settlement & I

GA Benchmarking
at ages 7,9,11

Show understanding by describing the places and features
they study using simple geographical vocabulary, identifying
some similarities and differences and simple patterns in the
environment.

Demonstrate their know
wider world by investigz
surroundings, including h
patterns, how places ch:
and environments. They
places and understand s
differences.

Skills

Enquiry, mapping,
fieldwork,

critical thinking,
vocabulary

Begin to ask questions. Identify places using maps, atlases,
globes, aerial images & plan perspectives, make maps, devise
basic symbols, fieldwork, geographical vocabulary.

Develop questioning. Loc
communicate using a rar
locality — residential.

GA Benchmarking
at ages 7,9,11

Be able to investigate places and environments by asking and
answering questions, making observations and using sources

such as simple maps, atlases, globes, images and aerial photos.

Be able to investigate pl.
responding to geographi
using sources such as m:
photos. They can expres
others may think differel

Text from National Curriculum for Geography (DfE 2013) indicates what needs to be covered in a Key Stage.
Text in blue boxes is from GA Progression Document www.geography.org.uk/curriculum2014/assessment
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Year 4 Year 5 Year 6

ror, N. & S. hemispheres, Tropics Cancer & Capricorn, Arctic and Antarctic Circle, Prime / Greenwich Meridian & time
, 4 & 6 figure grid references. Locate world’s countries, Europe, (including location of Russia), Americas, concentrating
ind human characteristics, countries, major cities. Counties, cities, geographical regions, characteristics, topographical
ges over time.

framework of world locational Have a more detailed and extensive framework of knowledge of the
wledge of places in the local area, UK world, including globally significant physical and human features and
me globally significant physical and places in the news.

 European country, North or South America

| key aspects of: Climate zones, biomes, vegetation belts, rivers, mountains, volcanoes, earthquakes, water cycle

ind use, economic activity, trade links, distribution of natural resources: energy, food, minerals, water cycle.

ledge and understanding of the
ting places beyond their immediate
uman and physical features and
nge and some links between people
become more adept at comparing
bme reasons for similarities and

Understand in some detail what a number of places are like, how
and why they are similar and different, and how and why they

are changing. They know about some spatial patterns in physical
and human geography, the conditions which influence those
patterns, and the processes which lead to change. They show some
understanding of the links between places, people and environments.

ate, describe, explain using maps (including OS maps), atlases, globes, digital mapping, measure, record and
ge of methods including maps, plans, graphs, writing at length. Fieldwork in local & wider localities & more distant

1ces and environments by asking and Be able to carry out investigations using a range of geographical
cal questions, making observations and questions, skills and sources of information including a variety
1ps, atlases, globes, images and aerial of maps, graphs and images. They can express and explain their
s their opinions and recognise that opinions, and recognise why others may have different points
1tly. of view.
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Pedagogical approaches to
primary geography teaching

Maps and enquiry cycle

Create a need to know — maps invite
questions, discussion and debate.

Use data — maps provide and encode data in
many different guises.

Make sense of the data — maps help to
show patterns, cause and effect, relationships
and connections.

Reflect on learning — maps can help you reflect
on what has been learnt and provide a record
of thinking.

®» © 0

@ Create a need to know

- Curiosity
- Imagination

@ Use data

- Pictures
- Numbers
- Text

- Questions

- Identify an issue - Evidence

)

Apply to next enquiry

@ Reflect on learning @ Make sense of the data

Skills used - Describe - Analyse
Changing opinions -+ Explain - Interpret

* How to make judgements - Compare - Clarify
- What other evidence would - Contrast - Speculate
be useful

Margaret Roberts €. Ordnance
& Q% “" Survey
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30 GEOGRAPHY FOR PRIMARY

Enquiry and conceptual
understanding

Place, space and scale are concepts which stand at the
heart of geography, and which provide fundamental
organising principles.

By linking key concepts to enquiry questions, teachers can
engage children in thinking like geographers, as set out in

the diagram below (Scoffham and Owens 2017). Enquiry
approaches need questions and questions need vocabulary.
Hence, there is a direct relationship between core knowledge,
especially geographical vocabulary, and the quality of enquiry
questions.

The diagram below indicates some of the essential questions
that geographers ask when investigating place. Some
answers will require facts e.g. ‘where is this place?. This
question requires an answer that is almost certainly to be

a reference point that can be agreed as fact, whether it is a
postcode, a grid reference, or the name of a town or village.
This answer can be represented spatially through maps or
spatial language. However, should the question be ‘what is
this place like?, the answer is likely to be in part factual —a
data capture for example, of features, both built and natural
that can be mapped with factual accuracy; but will also

be in part subjective, as there may be feelings associated
with a place, or parts of a place, that vary from person to
person. Asking the ‘right’ questions then and being aware of
the limitations, or potential of different forms of enquiry is
important. Maps can convey both factual and subjective data
although the map-maker bears a responsibility as to what
is left in and what is left out. In this sense, maps themselves
can be the object of an enquiry.

Core geography

—")"~
- -
~

Where is this place?
How does it connect to
other places?

How can it be mapped?
What is unique about
its location?

What is this place called?
What is it like?

What kind of features does it
have? (Human and physical)
How and why is it changing?
What do people do here?
How do | feel about it?

How does it compare to
other places?

How does my view of this
place change when | zoom in
or out?

How and why are places
connected?

What is the local/global story? N

< -
- - -€--

Enquiry
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Example 1

Creating a need to know

Year 6 pupils at Ysgob Morgan have been
learning about WW?2 in History. They found
some diary extracts from families who were
evacuated from Liverpool to St Asaph and
wanted to find out about their journey and the
places they stayed. They used a combination
of 1890 and modern day OS mapping to
answer their questions. They were surprised
to see railroads and even a rail station in the
old maps, but not in the current maps, and
were astonished to think that their town once
had its own railway station. They were also
surprised that a large manor house used to
home several of the evacuees was still standing
and in use. Maps helped bring the stories of
these evacuees to life and explained in part how
the landscape had changed since.

Example 2

Use data

Teachers on a CPD course learnt about
Journey Books and how these could be a tool
to help pupils enquire about their local area
through fieldwork. The Journey Books use
enquiry questions and a mix of core knowledge
and sense of place data. For example, this one
has coded sensory impressions, core and factual
knowledge through relevant map extracts at
different scales, and even a small hand drawn
secret map.

By&. Ordnance
NN Survey
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32 GEOGRAPHY FOR PRIMARY

Example 3

Make sense of data

Scribble Maps is used here to record where
different food produce has originated from. The
icons have an easy click and drag feature and
can help make a quick visual representation of
global food trade. When the information is laid
out spatially it is easy to see patterns, such as
where certain types of foodstuffs are likely to
come from.

Example 4

Reflect on learning

In a collaborative project at the British Library
that could be replicated across different year
groups in school, or across a local community,
groups were each given a kilometre square grid
map of the local area to illustrate however
they saw fit. These maps were then put

back together to reveal an image of the rich
diversity at work in the Kings Cross area of
London. This patchwork map highlights how
different users might map the same space.
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Some mapping ideas for early years

- Hide and find teddies and treasure using maps and pictures.

- Map special places or places that need improving, walking routes in
the locality, different kinds of shops, safe and scary places, textures,
sounds, shady places.

+ Map and tell a story of something you did at the weekend, or of a
special play place.

+  Create 3D maps from junk, modelling clay and collage; print giant
footsteps to create routes across the playground; display drawn maps
of the school grounds outside.

- Use blown-up balloons and felt pens to practise locating on a ‘globe,
draw the poles and the imaginary equator.

-+ Play games: globe tossing, jigsaws, floor maps, sand trays and small
world play.

+  Measure the school grounds in steps and the time it takes to walk
along each side.

- Investigate one square metre of grass and map everything you find
within it. Talk about scale. Use aerial imagery and conventional maps
of the school grounds, and find features pupils recognise.

- Use sticky notes to create a class seating plan, cut out 2D continent
shapes to compare size and shape (use different projections as well).

- Develop familiarity with symbols by creating a weather map each day.
+  Create living maps for familiar tales such as ‘Little Red Riding Hood"

+  Use props and/or pupils to create features — such as streams,
mountains, forests, fences and so on.

-
& Ordnance
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a How well are you
achieving your aims!?

Whether you are a classroom leader, a geography subject
lead, or a headteacher, the questions you will need to ask
yourself are very similar.

Are all learners making progress towards identified goals’?
How do | know?

What do | need to do next’?

How well do pupils and teachers enjoy their learning?

When maps are taught and used confidently, pupils
and teachers can benefit from the enjoyment

that greater clarity of understanding and
communication can bring.

Discuss what tools, resources and professional development might need to be put in place
to allow the use of maps to flourish. Build this into an action plan.

Build evidence of mapwork across the school using photographs, photocopies and / or
online documentation. Develop a portfolio of mapwork from a selection of pupils in each
class that evidences the kinds of mapping opportunities and progression from one year-
group to the next. There are Quality Marks and Chartered Geographer awards that could
be achieved as part of professional development. These show recognition of work that has
been done and provide tools for evaluating progress too.

excellent work. This could also record for example, pupils’ scores in online mapping

@ Have school leader-boards for mapping awards, with badges and certificates highlighting
challenges such as those highlighted in the resource section.

Primary Geography Quality Mark https//www.geography.org.uk/The-Primary-Geography-Quality-
Mark-PGOM

Chartered Geographer https//www.rgs.org/professionals/chartered-geographer/

MetMark https//www.metoffice.gov.uk/about-us/who/sustainability/community/metmark
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Useful pages

Arc GIS mapping for schools (Esri) www.arcgis.com

BBC Bitesize Maps https//www bbc.co.uk/bitesize/topics/zvsfr82/articles/
zdk46v4

Bing Maps https//www.bing.com/maps/

Connecting Primary Geography — planning links https//www.geography.
org.uk/write/MediaUploads/Support%20and%20guidance/GA_leading_
primary_purposeful_geography_download_3pdf

Developing early spatial skills https//www kqged.org/mindshift/43090/
steps-to-help-foster-a-preschoolers-spatial-reasoning-skills

Digimap for Schools www.digimapforschools.edina.ac.uk

Get outside safely https//getoutside.ordnancesurvey.co.uk/

Globe Tossing ideas from Simon Catling https//www.geography.org.uk/
download/GA_EYPInflatableGlobes.pdf

Google Earth https//maps.google.co.uk/intl/en_uk/earth/

Google Maps https//www.googleco.uk/maps

Mapping challenges

(world) https//www.theguardian.com/global-development/
interactive/2012/dec/20/geography-game-how-well-know-world and
https//world-geography-games.com/

(Counties of England) httpsi//online seterra.com/en/vgp/3146

Making map skills fun https//getoutside.ordnancesurvey.co.uk/guides/make-
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